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Abstract: Using discourse from written texts representing information about New Information Communication Technologies (NICTs) in distance education (DE) in Sub-Sahara Africa (SSA) the author shows how texts/discourse may be used to marginalize people who have systematically been made powerless. Awareness of Critical Discourse Analysis (CDA) and the ability to use it as an emancipatory tool are represented as techniques that may be employed to uncover marginalization and exploitation. Texts, including academic texts, are represented as avenues for colonizing minds as explored by CDA scholars such as Fairclough (1995), Van Djik (1993) and Kress (1989). Such colonization translates into other forms of colonization, which are the root causes of exploitation, marginalization, and subordination. The author provides practical examples of written text extracts, analyses the extracts using CDA and critically interprets the texts to show how CDA may be employed as a means to decolonize minds of peoples in Sub-Saharan Africa. CDA is represented to have the potency to open up for critical conceptualization of the real world as presented in written texts which influence how people live and act. In the context of this paper discourse is considered a social practice that influences other forms of social practices. Taking from Van Djik’s (1993) position, the stated influence is grounded on discourse as a symbolic practice that embodies the social environment that shapes “public mind”, “social cognition” ( p. 257) and the social actions that ensue from such minds and cognition.  Furthermore, the author bases her prepositions on Fairclough’s (2004) perception of discourse as a tool that can be used to control the selection of certain structural possibilities and the exclusion of others and the retention of the selections in particular areas of social life.

INTRODUCTION
One way through which information is disseminated within the context of cross-border provision of higher education is through written academic texts, which are available both in hard prints and Internet/Websites. Academicians, who by the very nature of their profession consult a wide array of texts, stand great chances of being influenced by the literature they consult. As a form of discourse, academic literature is a social practice and a means through which human thoughts and actions are generated, construed and transformed. Fairclough and Cheapello (2002) and Fairclough (1995) conceive discourse as a way of representing human experiences, or a way of meaning making through semiotics (Fairclough & Chiapello, 2002). Semiotics is a way of making meaning through symbols including language, visual images, and other symbolic ways or forms of signifying human experiences.  Fairclough and Chiapello expound semiotics as “an irreducible element of all material social processes in which social life is seen as interconnected networks of social practices of diverse sorts (economic, political, cultural, family …” (p.14).  In view of academic literature as a form of semiotics and therefore a way of disseminating information, this paper examines how critical discourse analysis (CDA) may help in generating awareness of discourse participants on how critical discourse analysis may assist them to uncover challenges that feature in the discourse that display information related to cross-border provision of higher education. Specifically explored–in this paper, is the written academic discourse containing information about new information communication technologies (NICTs) in distance education (DE) in Sub-Saharan Africa (SSA) and related ideas or areas which impact NICTs and the provision of cross-border education. The target discourse which is reviewed for this paper is considered as potentially influential in practices pertaining to higher DE in SSA since it has a distinctive link to the provision of cross-border higher education. The literature propagates the use of NICTs for DE in SSA and is marked with liberal ideologies originating from the North, particularly, from Europe and North America.

Within contemporary global systems, higher DE, like other social services, has been internationalized and commodified (AAD, 2004). Higher education is traded like any other commodity in the global market. Commodification of educational services has been intensified as a result of trade regulations ensuing from multilateral agreements, especially, the General Agreement on Trade in Services (GATs) (AAU, 2004).  Multinational agreements, including GATs, are primarily orchestrated by International organizations and developed nations who are behind the genesis of globalization.  Given this background, contemporary discourse related to higher DE cannot be understood outside the context of globalization and the forces behind this historical phenomenon.

Advocates of globalization essentialize the reduction of trade barriers, and encourage governments and institutions to liberalize, deregulate, and compete for global trade in services regardless of differential development and income levels (World Bank, 2004; Nayyar, 2001).  In some discourses, globalization is sugarcoated as a major strategy to eliminate poverty across the world.  However, practice indicates that despite efforts by poor nations to integrate into global trade through multilateral agreements like GATs, globalization has widened the gap between the rich and the poor.  For some of the low developed countries, poverty has increased parallel to the strengthening of globalization while wealth has continued to be over-concentrated into the hands of those who are already rich (Jomo and Nagaraj, 2001; Wallach and Sforza, 1999, Dzidonu and Reddy, 1997).  Poor nations of the South can hardly compete with the rich giants of the North who have been amassing the wealth of nations for their interests for many generations now.

Wallach and Sforza (1999) posit that globalization that empowers mega-companies through trade rules that guarantee market access in limitless economic sectors encourage monopolies instead of meaningful trade competition because the mega-companies are guaranteed “the power to fix prices and engage in other anticompetitive business practices” (Wallach and Sforza, 1999, p. 161).
Jomo and Nagaraj (2001) observe that the institutional framework for globalization is characterized by a striking asymmetry. National boundaries should not matter for trade flows and capital flows, but should be clearly demarcated for the technology flows and labour flows. It follows that developing countries would provide access to their markets without corresponding access to their technology, and would accept capital mobility without a corresponding provision for labour mobility from poor countries to rich countries. This asymmetry, particularly that between the free movement of capital and the non-free movement of labour across national boundaries, lies at the heart of the inequality in the rules of globalization and ensuing practices.  The new rules imposed by multilateral agreements such as the GATs serve the interests of transnational corporations in the process of globalization and are integral part of the multilateral regimes. Poor countries, especially, those in SSA can hardly compete profitably within the context of globalization as they neither have a say in designing the regulations that control global trade nor the power to determine prices for their own products and services.

Furthermore, poor countries that are still engaged in labor intensive agriculture and semi-processing manufacturing, are engaged in economic activities that do not command high profits in the world market. The position of SSA can be grasped through access to discourse that ‘talk’ about SSA within the context of the globalizing processes including cross-border higher education. In my opinion, CDA techniques can be employed to enable discourse participants to understand inherent contradictions in globalization processes that disadvantage the poor nations of the SSA region. Through examples, this paper shows that the discourse that advocates cross-border higher distance education, especially the education that employs NICTs, advocates globalization strategies that favor the development of the North while positioning SSA and its population at disadvantage. Without critical analytical techniques it is not easy for readers of academic texts to clearly delineate discourses that advocate discriminatory liberal agenda since discourse producers technically mark such discourse with flowery promises that may easily be perceived as being positive conditions to integrating spaces and populations into global systems (Brock-Utne, 2000).

WEB-BASED DE: MODE OF CROSS-BORDER HIGHER EDUCATION IN SSA
All countries in SSA recognize education as a right to all, and have made concerted efforts to address educational challenges. Limited educational space and low quality education remain major challenges encountered, especially in the higher education sector (UNESCO, 2003; World Bank, 2003; Naidoo and Schutte, 2001). On this basis, SSA countries have not only strived to expand their conventional higher education systems but also introduced DE systems that are observed to be more effective and efficient in providing mass education when economies of scale are realized (Perraton, 2000; Butcher, 1998, 2003). DE that employs NICTs with enhanced teaching-learning multimedia capacities is believed to be a means of expanding the provision of higher education even faster than traditional correspondence DE. With increasing faith in Web-based DE, many SSA countries continue to adapt NICTs for DE. Given acute historical structural and economic impediments (Amutabi and Oketch, 2003; Dzidonu and Reddy, 1997), SSA countries have continually been entangled in a maze of opening up for imported DE programmes from across the world instead of initiating such programs independently or on fair partnerships. Even when higher education institutions in SSA have attempted to initiate independent Web-based distance higher education programmes, they have done so at the mercy of foreign donor agencies, which finance and dictate terms of the projects (Amutabi and Oketch, 2003). Most Web-based DE programs in SSA are, consequently, imported (directly or indirectly) from the North (Perraton, 2000). Three of the DE programmes that typify imported higher education include the African Virtual University (AVU) programs (UNESCO, 2003), the Commonwealth of Learning (COL) training programs (http://www.col.org (​http:​/​​/​www.col.org​)), and the CISCO Networking Academy Programs that operate in about 24 African countries (iConnect Africa, 2002). Currently, there are efforts to localize the AVU programmes as well as most of the COL programmes in SSA, however, it will take some time before we can see the fruition of such effort and determine the difference between past and present programmes. 

What is of concern in the provision of cross-border higher education through imported programs like the earlier AVU programmes is not, however, the fact that SSA is opening up to cross-border DE, but rather the forces behind such adoption as reflected through the rhetorical discourse that accompany the advocacy of the provision of imported distance higher education programs in SSA. Of concern also is the possible influence and impact of such discourse when such discourse does not explicitly advocate for significant transformation of programme content and context in order to bring structural changes that favour the development of SSA. 

Through critical discourse analysis (CDA), for example, readers may be able to access information about cross-border higher education as well as determine that challenges and potentials in the adoption of NICTs for cross-border DE. These are possible if one examines explicit as well as implicit meanings of the discourse available.  Further, critical analysis, explanation, and interpretation of explicit and implicit meanings of the discourse allow discourse participants to interpret discursive information on the basis of sociocultural experiences within interdependent social systems. These possibilities are viable, since as a human experience, discourse constitutes a major part of the complex structures that instigate and sustain social relations (Fairclough, 1989).

TWO ISSUES REPRESENTED IN THE DISCOURSE ABOUT NICTS IN DISTANCE EDUCATION IN SSA
Two of the major issues derived from the discourse about NICT in DE in SSA, as an aspect of cross-border distance higher education include challenges represented as constraining the adoption of NICTs and potentials represented as inhibiting the adoption of NICTs.  Currently, NICTs are regarded as necessary components of cross-border higher education.  Knowledge and understanding of the discourse about the challenges identified as inhibiting the adoption, as well as the identified potentials to be harnessed to expand the adopting of NICTs for DE is part of a scheme that may generate awareness of discourse. This could be in regard to meaningful ways of interpreting discourse and relating the discourse to other social practices and possible social outcomes.  Bjarnason and Coldstream (2003) suggest that “language [as discourse] enable thinking, and that …[it] is the task of academics to write precisely, supporting generalizations with evidence, persuading and being persuaded by others or resisting them [since] language shapes our world and our abilities to change it” (p. 339-340).  Bjarnason and Coldstream’s propositions indicate the vital roles that discourse plays in shaping and reshaping our world on the basis of our experiences.  Later sections of this paper, briefly, explore the information accompanying the represented challenges and potentials in selected academic texts that ‘talk’ about the adoption of NICTs in DE in SSA as part of a broader discourse that advocates the expansion of cross-border higher education, specifically, in SSA.

Generally, the challenges identified, in the discourse, as constraining the expansion of adoption of NICTs for the provision of cross-border DE include lack of telecommunication systems (e.g., telephone systems, Internet connectivity), lack of (or unreliable) electric supply, inappropriate (chaotic or unstable) governance systems, inadequate (or lack of) knowledge and skills, scarce (or lack of) financial resources, poverty, lack of business infrastructure, limited (or lack of) collaboration, social discord, diseases, and negative (or inappropriate) perceptions or attitudes.  The potential resources or opportunities identified in the discourse as possible avenues that could be harnessed to expand the adoption of NICTs include the use of existing facilities in distance education institutions both inside and outside SSA; soliciting assistance from donor agencies’ such as the World Bank, International Monetary Fund, Commonwealth of Learning, and UNESCO; adapting appropriate attitudes towards NICTs and globalizations; adopting emerging technologies that have unique characteristics, e.g., technologies that are relatively cheap, easy to use in remote rural areas, and facilitate use of multimedia; implementing suggestions from relevant fora including conference recommendations and policy directives; and curbing intellectual and professional migration from SSA to developed nations.

The discursive lists of challenges and potentials provided above are only relevant if one explores the possible social cultural meanings and implications of the discourse in which the challenges and potentials are embedded.  Except for a few writers of the discourse surveyed, the writers represent the challenges and potentials without considerations of the social cultural environments upon which the challenges and potentials are based.  In most of the selected texts, the challenges and potential are naturalized.  Naturalization, in CDA, implies a process through which discourse or elements of discourse represents sociocultural or historical phenomena in such a way that discourse participants may be convinced that the way the phenomena are discursively represented or textured is the way they are, naturally, and the way they should be.  Naturalization in discourse is a systematic socialization process through which certain types of discourse are systematically employed and deeply engraved into the language systems to the extent that discourse participants may unquestioningly accept presuppositions made in the discourse as “obvious” and “transparent” (Fairclough, 1995).  However, meaningful language structures (i.e., discourse) are inseparable from the language environments within which they are built because discourse is mediated, by both language symbols and sociocultural environments.  Discourse mediation needs to be considered as a micro and macro social phenomenon, which involves discourse as action involving individuals, the groups, and the social systems in general.  On the basis of the preceding discussions, it is not surprising that the discourse that advocates cross-border provision of higher distance education as an innovation that facilitate development remains contested in some respects.

In the following section I display and interpret a few textual extracts taken from the discourse with information representing the challenges and the potentials in the adoption of NICTs in DE in SSA.  It is important to note, here, that the extracts represent only citations of sections of the target discourse, which embody contradictory information between the discourse and social practices in actuality.  The purpose of presenting the extracts is to generate readers’ awareness of important issues that need critical reflection if the discourse about the adoption of NICTs for DE in SSA is to be understood and be of value to both indigenous SSA populations and foreign investors as stipulated in the provisions of GATs.  GATs constitute the first trade agreement that brings social services like education into a rule based system (AAU, 2004).  The GATs agreements focus on the advocacy of compulsory liberalization and deregulation of the service sectors, including the higher distance education sector (Khor, 2001) which is the focus of the discourse examined for this paper.  Analysis of the discourse in the extracts is based on Van Djik’s proposition that the implications of “discourses are not limited to logical-semantic implications… or on conceptual knowledge….There are also implications that may derive from our knowledge about empirical facts (Van Djik, 1993b: 269).  On this basis, analysis of the selected extracts is based on intertextual analysis and knowledge of the phenomena represented in the texts, for example, analysis and knowledge of participants, events, perspective, and processes (Mey, 2001; Fairclough, 1989). Through intertextuality, related ideas are linked, contrasted, compared, etc., in order to generate meaningful socio-cultural account of the phenomena being analyze from discursive information. In the following discussion, three broad examples of the potentials identified in the discourse as avenues to be exploited to expand NICTs in DE in DE in SSA are identified, analyzed and interpreted. Additionally, two challenges singled out from the discourse as constraints inhibiting broader adoption of NICTs in DE in SSA are also identified, analyzed and interpreted.

SOME OF THE POTENTIALS IDENTIFIED FROM THE DISCOURSE

Several potentials are represented, in the discourse, as opportunities or resources that could be harnessed to expand the adoption of NICTs, which in turn facilitate cross-border higher distance education.  The discourse analyzed comprises one of the platforms from which related information is disseminated.  Under this section I briefly present and analyze three of the potentials that have been represented in the discourse.  The analysis is intended to generate awareness of the type of information disseminated in such discourse and the implications that such a discourse may have.  Although, several potentials may be identified in the discourse, I only analyze three such potentials including international organizations, liberalization of public services, and the African Virtual University (AVU).

(A) 	THE WORLD BANK (WB) AND OTHER INTERNATIONAL ORGANIZATIONS (IOS) AS POTENTIALS IN THE ADOPTION OF NICTS IN DE IN SSA

There are many instances in the surveyed discourse that implicate international organizations like the World Bank, UNESCO, and the Commonwealth of Learning as potentials in the adoption of NICTs in DE in SSA. Extract I and extract 2 represent such discursive instances.  In the extracts, the World Bank (WB) and all other IOs are represented as actively facilitating the adoption of NICTs in DE in SSA. In extract 1, for example, the WB is positioned as the theme (clause initial subject) hence the focus of the text. The ability of the WB to address the challenges inhibiting the adoption of NICTs for DE in SSA is reinforced by the use of the modal “will” which implicates the author’s conviction that the WB is determined and willing to provide the services listed, i.e., the WB “will…support efforts by sharing knowledge and information” “will… provide technical assistance…and financing”, “[It] will establish… [an] Advisory Group in distance education and ICT.”  In the text, the relationship between the WB, NICTs, and DE is explicitly established by the link made between the WB and the predominantly NICTs based DE programs, specifically, the World Links in Development (WorLD) and the African Virtual University (AVU).  The authors also posit that the WB is committed to facilitate an examination and monitor “how countries [in SSA] can learn about technology”.  Textually, the WB is made the ‘actor’ although as an organization, the WB does not act, rather, it is the people who work in the organization who make decisions and act upon them.  Individual as well as groups have beliefs, values, ideologies, philosophies, etc., which determine the decisions and actions they undertake.  By representing the WB as an actor, the possibilities of individual and group influence on the decisions and actions of the organization are concealed and the actions of the WB are represented as natural and uncontested social practices.

Other internal organizations are also represented as players in assisting SSA to adopt NICTs, which are essential for cross-border higher education. The IOs’ role is depicted both in extract 1 and extract 2.  The authors’ faith in the pivotal role that the IOs play is clearly implied in the way the author in extract 2 personifies by moralizing the IOs. The IOs are represented as though they are conscious entities with morality. Personifying and moralizing IOs are discursive “transformations” (Kress, 1989) that have been naturalized in the discourse. Naturalization limits the possibilities of readers to interrogate the discourse on the basis of actual social-cultural environments.

Extract 1: The World Bank: The Major Player
The World Bank will continue to support countries’ efforts by sharing knowledge, and information through websites and special learning events.  The Bank will also support international partnerships with agents such as COL, ICDE, CIFFAD, RESAFAD, REFER, and UNESCO.  Finally, the Bank will provide technical assistance to develop and cost country plans – including expertise gained through WORLD and AVU – and provide financing for both proven and innovative applications.

To accomplish this, the Bank will establish a regional Advisory Group in distance and ICTs, and increase the expert and support cost analysis for ICTs and distance education as well as build staff and client knowledge through learning events, develop toolkits in key areas, and support case studies of cost and cost-effectiveness.  And, in partnership with other agencies, the Bank will examine how distance education and technology can support other areas of education and how countries can learn about technology (Murphy, and Associates, 2002, p. xii).

Extract 2: Humanizing and Moralizing International Organizations
International Organizations have the moral obligation to simultaneously help make modern means of communication a part of all societies … (World Bank, 2001, p. 63).

According to the authors of extract 1 and 2, IOs are active players whose motive is to assist SSA to profitably integrate into the global system through adopting NICTs for cross-border DE. However, several authors implicate IOs, including the WB and the IMF as key players in manufacturing the ever growing global classificatory social system that favors the North, i.e., the developed nations, and position the South at disadvantage (Amutabi and Oketch, 2003; Bende-Nabende, 2002; Brocke-Utne, 2000; Aslam and Jomo, 2001).  For example, the WB and IMF have been implicated as organization that institute programs with negative sociopolitical consequences for poor countries (Brock-Utne, 2000; Nayyar, 2001). Nayyar points out that:
IMF programmes of stabilization and World Bank programmes of structural adjustment, in developing countries…impose conditions that stipulate a structural reform policy regime [which]…reduce the role of the state, so that market force…harmonize policies and institutions across countries to meet the needs of globalization (pp. 13-14).

Reducing the role of the state give more power to multinational corporations to manipulate rules and regulations, and squeeze domestic investments in poor countries. The inequitable relations, thereby generated, limits growth and erodes governments’ powers to bargain on a reciprocal basis.  The surveyed literature, further, indicates that, by supporting the mission of multinational corporations, the WB and other IOs play part in entrenching the economic and sociopolitical gap between the North and the South (Amutabi and Oketch, 2003; Jomo, 2001; Nayyar, 2001; Brocke-Utne, 2000; Chomsky, 1995).

If the WB and other IOs play part in generating social inequalities as argued by the authors cited above, the discourse in extracts 1 and 2 need to be interrogated.  Academics, whom have authored the texts that uncritically embrace IOs activities as natural and unquestionable possible potentials to assist SSA integrate into the NICTs revolution should be expected not only to disseminate information about development on the basis of Northern ideologies, e.g., that genuine development should mirror or emulate models from the North as well as be measured by Western standards, but also to educate how qualitative development may be attained on the basis of the diverse local socio-cultural settings. Instead of narrating facts that are circulated from the IOs, local SSA academics should be assisted to become critically reflexive of the discourses they consult and ultimately (re)produce. Reflectivity and criticality in discursive instances limit circulating discourses that propagate global and local inequalities and injustices. To be critically reflective requires that information transmitted through academic texts get situated on micro and macro social practices.

(B)	LIBERALIZATION OF SERVICE SECTORS AS A POTENTIAL IN THE ADOPTION OF NICTS IN DE IN SSA
Liberalization has a close link with the WB and other IOs that are introduced in the preceding section.  It also has a special place in the discourse that was surveyed and is one of the major systems that has made easy the broad spread of cross-border education that employs NICTs. On this basis, liberalization is textually represented as a positive potential in the adoption of NICTs in DE in SSA.  Extract 3 is presented to demonstrate one way through which liberalization is discursively textured and propagated despite its documented negative consequences to the development of SSA as well as other developing countries (Amutabi  and Oketch, 2003; Nayyar, 2001).

Extract 3: Liberalizing Telecommunication Systems
State control over telecommunication operations in SSA has stifled private sector investment in crucial areas of economic development and is the cause of the disastrous state of telecommunications in SSA countries…[N]ew technology such as low earth orbit satellites could help overcome this deficit by reducing the cost of telecommunication development (ADEA, 2002, p. 127).

There are several truth claims that are related to liberalization in extract 3.  The advocacy of the need to privatize telecommunication systems so as to enable expansion of the system is the need to privatize telecommunication systems so as to enable expansion of the system is one such claim.  Further, the author uses the negative hyperbolical skewed adjective expression “disastrous” to qualify state controlled communication system in SSA.  The said adjective implicates negative effects of state control of service sectors in SSA. Implicitly, such a discourse propagates privatization and liberation as more appropriate alternatives to state controlled systems. However, since there is no qualitatively documented evidence of the success of liberalization, the claim that the telecommunication system is SSA is “disastrous” because of state control remains speculative.  Both claims, i.e., the “stifled private sector” and “disastrous telecommunication system” being consequences of state control may potentially bias readers to view entire state controlled systems in SSA as dismal.

Actual practice shows that in some SSA countries, for example, South Africa, Rwanda and Botswana, and in most major cities and towns the telecommunication system is just as good as, or even better than in some of the developed countries (Butcher, 1998, 2003; Fillip, 2000; Naidoo and Schutte, 1999). Critical readers may wonder why such skewed truth claims find their way into the discourse, especially because similar claims abound (Amutabi and Oketch, 2003; Showoff, 2001; Jump, 2000; Naidoo and Schutte, 1999).  Such claims implicitly endorse liberalization and privatization as though the two are the definitive solutions to the constrained social economic systems in SSA. Discourses that propagate liberalization and privatization program as effective alternatives to state controlled systems through discourse may be influenced by Western ideologies that are manufactured, sustained and sometimes transformed through, among other means, discourses. Western liberal ideologies hove been dominant in academic discourse for centuries now (Fairclough, 2003). A discourse that advocates Western liberal practices is likely to downplay all things that represent good practices in nonwestern settings, such aspects as state control or perspectives that propagate that progress is also attainable in the South (Said, 1994; Madame, 1994). By discursively undermining what may be good for the South, some academics, consciously or subconsciously, propagates Western liberal ideologies, which have some inherent limitations in issues of human equity and equality (Chomsky, 1995; Madame, 1994).

The discourse in extract 3 may be grounded on the fact that contemporary globalization has made it mandatory to liberalize and deregulate the service industries on the basis of GATs regulations. All possible avenues that accelerate the speed with which GATs principles are adopted are exploited.  Among these avenues are discourses.  It is important to note that although “the potential impact of GATs is still unknown” (AAU, 2004, p.9), historical trends of globalization signal negative consequences for liberalizing the service sectors including higher education in SSA and other developing poor countries. Aslam and Jomo (2001) propound that “restrictions on international transactions in services are embodied in a country’s law, regulations, and other policy measures. Under GATs these restrictions will have to be liberalized to create services for regime comparable to a duty-free regime for goods” (p.48).  Under duty-free regimes, local service investors are pushed to compete with competitive foreign investors under the same rules and regulations although the financial standing of internal investors’ in poor countries is, in most cases very low.  With GATs, local investors who emerge from poor economies are positioned at great disadvantages and may end up losing the competition and being pushed out of the service industry (Kohl, 2001).  Reports indicating failures of liberalization and deregulation as strategies in improving conditions in poor countries abound (Amutabi and Oketch, 2003; Butcher, 2003; Straiten, 2001; Dzidonu and Reddy, 1997).  Yet, these failures do not feature in DE discourse as extract 3 indicates.

Writing about liberalization practices, Straiten (2001) points out that:
If the majority of economists are right, liberalization should lead to higher growth rates and more rapid improvements in the living standards.  Yet, the evidence for this is slender if not absent.  Annual growth rates of GDP per head in East and Southern Asia were 6-8% between 1986-1993, in Latin America and Sub-Saharan Africa in the same period they were only 0.36-0.37%.  Growth in these areas remained elusive (p. 144).

In the preceding citation, Straiten provides evidence that liberalization has not had the positive impact that is claimed to accompany such a practice. The poor regions, specifically SSA, that have embraced liberalization strategies still remain poor, since the changes brought by liberalization are marginal in such contexts. Participants in any discourse that endorse liberalization and privatization should interrogate the motives behind such advocacy before the reproduction and the recycling of such discourses.

(C)  	THE AFRICAN VIRTUAL UNIVERSITY (AVU) AS A POTENTIAL IN BRIDGING THE DIGITAL DIVIDE IN SSA
As NICTs continue to spread across the world, the term digital divide has been coined to implicate social inequalities based on access to and use of technologies. The digital divide implies the gap between people who have and use NICTs for different purposes including cross-border higher education, and those who do not have and therefore do not use NICTs. SSA has, widely been documented as the region with the fewest people who access and use NICTs. Among the potentials that are represented as avenues that might be exploited to expand the adoption of NICTs in DE in SSA is the AVU. The AVU is represented as having capabilities to bridge the digital divide in Africa, especially in SSA. Extract 4 is one discursive instance where the AVU is implicated in such a context. In extract 4 (i), Stoloff (2001) uses the progressive present tense, “is bridging” to show that AVU is currently in the act of bridging the digital divide in Africa.  The same proposition is represented in extract 4 (ii) where Naidoo and Schutte (1999) argue that AVU tries to place “expensive resource” into the hands of those without access to NICTs.  The authors suggest that AVU “tries” to “induce” groups of “countries to share the delivery of lectures”.

Extract 4: Bridging the Digital Divide
(i)	AVU is bridging the digital divide …(Stoloff, 2001, p.4)
(ii)	If a system of education could be developed that allowed widespread    
Tertiary education per subject in several [SSA] countries at the same time, it would mean that expensive resources could be shared and the economy of scale of a group of countries participating would offset the inevitable increased costs of participation.  To put it bluntly, if a group of countries could be induced to share the delivery of lecture via satellite by knowledgeable world class lecturers, supported by good staff, all of them would benefit.  The African Virtual University (AVU) tries to do just that (Naidoo and Schutte, 1999, p. 116).

A critical reflection of the truth claims made in extract 4 (i) and (ii) makes the text suspect of ideological motives. Practically, AVU cannot bridge the digital divide given the resources made available to the AVU centers in Africa. At its initial stages, only a few computers were issued to selected AVU centres. Further, in some of the centres, there were no trained experts in the use of the technologies employed to deliver AVU programmes.  Additionally, a single institution like AVU could not single handedly bridge the digital divide in as vast a continent as Africa. Lack of adequate preparation could have negatively impacted sustainability of the institution and the transition from one phase of the AVU programs to another.  In the text, AVU is represented as a change agent, having the capacity to “induce” some transforming characteristics into African countries. The act of “inducing” implies a “doctor patient” relationship (Fairclough, 1995) between the AVU and African countries. Africa is represented as a dormant patient waiting for the active doctor “AVU” to treat and heal the continents’ ailments. Unequal social relationships, between a Western oriented (cross-border) DE institution and Africa, are generated in the discourse. In the discourse – the West is made able to doctor while the South is disabled, incapacitated and consequently, needs to be doctored!

The preceding discussion suggests the rhetorical nature of the discourse and points to the ideological possibilities of texts that advance adoption of cross-border higher education programmes in SSA. Given the way AVU centres were instituted, it becomes obvious that there were grounds to base an argument that the institution cross-border DE programmes failed even before they were initiated because the local consumers were ill prepared.

So, why was AVU initiated without adequate preparations or without adequate technologies and appropriate technical training for local staff?   It is my view that, in the eyes of the powers behind globalization, Africa cannot and should not succeed.  On the basis of global division of labour Africa provides a market for manufactured goods from the North as well as a raw material production zone for the industries of the North (Mudimbe, 1994, Said, 1994).  Projects initiated in Africa are managed and manipulated both rhetorically and practically to ensure that Africa remains in its low economic position.  Discursively, representing AVU as bridging the digital divide while knowing that it is falsity is tantamount to condemning the African continent and its populations to the margins, since operational conditions surrounding the institution ensures failure and not success of the project.

TWO OF THE MAIN CHALLENGES REPRESENTED IN THE DISCOURSE AS CONSTRAINING THE ADOPTION OF NICTS IN DISTANCE EDUCATION IN SSA
Challenges that constrain the expansion of NICTs in DE in SSA are numerous in the discourse analyzed. For the sake of this paper, I present only two of the challenges identified and briefly analyze the discourse to uncover important messages embedded in the discourse. The challenges represented and analyzed include weak leadership in SSA and lack of resources, both material and human.

(A)  SSA LEADERSHIP AS A CHALLENGE IN THE ADOPTION OF NICTS IN DE IN SSA
In extract 5, African Leadership, and leadership in the education sector in particular, is represented as being weak in several aspects. The two, African leadership and the specific leadership in the education are crucial in determining relevant cross-border DE, hence their relevance in the context of this paper. The African Leadership is represented as lacking vision, understanding, and the will to act positively. The education sector is further branded as lacking collective imagination. These characteristics are embedded in the use of negative structures like “lack of”, “not, and the prefix “un”. The following are the actual negative representations in the discourse, “lack of visionary leadership”, “government not understanding”, Unwillingness to introduce new technologies,” and “collective lack of imagination in the education sector.” To indicate the graveness and extent of the challenge, the authors address African leadership and the education sector as collective nouns.  The way collective nouns are used in the text implicates all leaders and all people who work in the education sector respectively.
Extract 5: Weak Leadership as a challenge 
…lack of visionary leadership in Africa… on the African continent – realities that are often due to governments not understanding the fundamental changes that ought to take place to put a country on the road to the information society (Naidoo & Schutte, 1999, pp. 92-93)
…a mind set that categorizes DL as a second best, unwillingness to introduce new technologies into education and training systems (ADEA, 2002, p.16).
…the administrations of all schools can be interconnected through the Internet.  
[However], enhancing the functionality of the schools systems… The usage is limited only by the collective lack of imagination in the educational sector (Naidoo and Schuttes, 1999: 93)

Although in extract 5 local leadership is represented as lacking vision, understanding, and being unwilling to introduce NICTs, no reflective information accompanies the discourse to justify the naturalized and stereotyped representations. Naturalizing and stereotyping may be viewed as ideological since there are no grounds to substantiate the truth claims. This is a deficiency that makes the discourse in the extract suspect as a technique that biases discourse participants, and may influence consequent actions. Fairclough (1989) suggests that if a certain discourse is repeatedly (frequency) or consistently (recency) employed, it gets entrenched into the human consciousness and influences human action.  Fairclough’s argument is reinforced in Van Djik’s (1993) point that “if a social group is consistently described as being the responsible agent of negative action…or even being involved in such action, then we may assume that such prepositional framing itself adds to the negative portrayal of such a group and therefore has an ideological basis (p.26).

On the basis of the discourse in extract 5 and the proposition made by critical discourse analysts, I argue that the representations in extract 5 are derogatory in nature. Derogatory remarks made about SSA leadership and the education sector is not accidental, rather it is part of the comprehensive consistent colonizing scheme (Brock-Utne, 2000; Okafor, 1992), which has been developed historically to position SSA, and Africa in general, as lowly spaces with incapable or incompetent residents who need help from elsewhere. This conditions the perceptions of discourse participants as far as SSA and Africa in general are concerned. The form of conditioning may serve to justify the colonization of the spaces and populations. It could as well be a source of the many sanctions that are imposed by international organizations and developed nations on poor countries as clearly elaborated in the discourse about globalization and globalizing mechanisms (Khor, 2001; Nayyar, 2001). For examples, Nayyar argues that the pursuit of development requires that nation states must endeavor to create the preconditions for more equitable development as well as bargaining with international capital to improve the distribution of gain from cross-border economic transactions. However, since state leadership in SSA enter negotiation rounds like (World Trade Organization (WTO), GATs, and the Multilateral Investment Agreement initiative (MIA) discursively marked as weak and incapable participants, chances are high that their contributions may be undermined, trivialized and marginalized. 
 (B)     LACK OF RESOURCES AS A CHALLENGE IN THE ADOPTION OF NICTS IN DE IN SSA
Several authors represent lack of different form of resources as challenges that constrain the adoption of NICs in DE in SSA. The discourse in extract 6 provides examples of such a discourse. Lack of financial resources, lack of a business infrastructure, low salaries, and lack of policies are represented as challenges. These challenges are rhetorically represented, i.e., the authors do not provide the sociocultural environment that has contributed to the conditions described as constraining the adoption of NICTs in DE in SSA.

Extract 6: Lack of Resource
Lack of financial resources…in many African countries the educational sector requires major reforms [but] the necessary financials are not available (Fillip, 2000, p. i)

Hardware, software, and communication cost more in SSA than in the rest of the world because of shipping distance and lack of business infrastructure (Wolf, 2002, p.2).

Sub-Saharan Africa is under severe resources constrains (Saints, 1999, p.2).

[M]any governments in Africa are incapacitated by lack of funds yet they are supposed to be the custodians of education (Amutabi & Oketch, 2003, p. 63).

[E-]mail on campuses mostly does not form part of the “way of doing things”.  The reasons for this are simple: lack of operational know-how and technological expertise.  Educational authorities usually have not yet had a chance to develop the new vision of the future (Naidoo & Schutte, 1999, p. 123).

[L]ack of technical experts…The human resources necessary to develop and maintain the information communication infrastructure are very scarce on the continent [i.e., Africa].  At all levels, from policy makers to users, the pool of expertise in ICTs is small…Public sector employments conditions result…in difficulties retaining the brightest and most experienced employees who often find better opportunities in the private sectors or overseas (Fillip, 2000, pp. 9-10).

The deterioration of staff conditions of services and the worsening of the brain drain phenomenon (UNESCO, 2003, p. 7)…Initially, the phenomenon of brain drain was limited to African students trained in developed countries.  To day, for various reasons, in particular the deterioration of working conditions and the social-political conflict, the brain-drain increasingly affects graduates trained on their home countries (UNESCO, 2003, p. 15).

The representations of the challenges in extract 6 may be accounted for, only if the actual situation in the sub region is critically examined. For examples, when the authors ‘talk’ about “lack of financial resources” do they consider the minerals, cash crops, sea and forest products, oil, etc., that are produced and consumed in SSA as well as exported for use in other parts of the world? Do they consider the unequal socioeconomic as well as the political relations between the region and the rest of the world? How do the colonial and neo-colonial legacies impact the truth claims stated in the discourse? It is important to differentiate between “lack of financial resources” and lowly priced raw and semi-manufactured products both at local and international markets. Rather than consider SSA, and Africa in general, as lacking in financial resources, discourse participants in academic circles need to represent the abundant resources that exist in Africa and account for the actual sociocultural experiences of the region in their discursive representations, i.e., considerations of the colonial and neo-colonial legacies that have contributed in the exploitation of the region are important in any discourse that attempts to explain or narrate social practices in the region. The colonial and neo-colonial legacies continue to haunt and constrain effective participation of SSA in contemporary globalization processes. Globalization remains to be an extension or an advanced imperial system, whereas the “haves” continue to exploit the “have nots”.

Another challenge represented in extract 6 concerns human resources. Human resources are represented as lacking “operational know-how and technological expertise” being “scarce” or “small”, and drifting from Africa to the rest of the world as “brain drain”. The represented truth claims about Africa’s lack of experts, paradoxically contradicts the truth claims about experts drifting from Africa to the rest of the world as brain drain. How does a continent represented as lacking experts feed it brainpower, some of whom are identified as “the brightest and most experienced employees” to the rest of the world? How do academicians, who are the custodians of truth and social development, reconcile such paradoxical representation?  In fact, brain drain from Africa has been a concern for many scholars including Reddy (2002) and Brock-Utne, (2000).  Brock-Utne reports that;
[SSA] lost 30% of its highly skilled manpower between 1960 and 1990, largely to the European Union counties… Since the 1960s more than 50% of the Africans who pursued tertiary studies in chemistry and physics in the United States never returned to Africa (p. 219).

In the same token, Reddy (2002) cites Blair and Jordan’s report indicating that there are about “23,000 qualified academic staff emigrating from Africa each year” (p. 115). The number of experts migrating from Africa is much higher than the statistics cited here depict since the statistics consider only a limited cadre of professional and intellectual migrations. When this loss of experts is considered on the basis of the local resources invested to nurture and educate the migrating experts and professionals, it must be acknowledged that the damage to the development of Africa is enormous. Further, if academics know these facts, why are the facts not embedded in the discourse (re)produced?  Chances are high that the representations are part of the broad ideological ploy that seeks to position Africa in its vulnerable space as a producer of raw materials, a consumer of manufactured products from the North, and in some cases a dumping ground for industrial waste from the North. My assumption is that if Africa is discursively represented as lacking resources, both human and material, a platform is built from which importation of resources from outside Africa in terms of experts and manufactured goods, including cross-border education, is defended and encouraged.  Attitudes that may arise from such discourse may create conditions in which outside experts with equal or even lower qualifications are preferred and ‘treated’ as better than local experts.

CONCLUSION
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